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Written feedback policy 
 

Introduction 
 
This policy applies to the whole school including the Early Years Foundation Stage.   
 
Feedback is an important means of developing and improving pupils’ progress and 
learning.  Written feedback, or teachers’ marking, is one of several ways in which 
feedback is provided to pupils.  Newcastle School for Boys’ approach to providing 
written feedback is based on understanding of what is most effective in supporting 
pupils’ learning and progress according to recent research evidence1.   
 
The School’s approach to providing written feedback aims to be effective, 
sustainable and time-efficient for both pupils and teachers.   
 
Written feedback is a powerful aspect amongst a number of influences that allow 
pupils to make progress.  For written feedback to be effective, it needs to be clear 
and specific.  Written feedback is the form of feedback most commonly seen by 
parents.  Written feedback remains in pupils’ hands permanently and should help 
to inspire trust and confidence in the learning process for pupils and their parents.   
 
Written feedback should benefit pupils as well as guiding the teacher in respect of 
his/her planning for future learning.  It supplements and informs teaching and 
learning, filling the gap between what is understood and what is aimed to be 
understood.  Feedback is generated by assessment – formal or otherwise.  It 
happens following the stimulus of teaching and pupils’ responses to that teaching 
i.e. learning. 
 
 
1. Task-setting 

 
Tasks should have clear success criteria as these lead to higher performance.  
Success criteria may be drawn from earlier written feedback as an effective way of 
achieving progress over more than one piece of work.  Research evidence shows 
that short-term targets are more effective than long-term targets and that pupils 
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respond best to a small number of targets that seek to secure immediate 
improvement. 
 
 
2. Grades 
 
Research evidence shows that the award of a grade only with no formative teacher 
comment in response to a pupil’s piece of work does not significantly support the 
pupil’s progress.  This is particularly true for boys.  Although there are occasions 
when it is appropriate for a teacher to award a grade and make a formative 
comment, research shows that the appearance of a grade is likely to reduce the 
impact of the teacher’s formative comments.   The most effective aspect of a 
teacher’s marking is the formative comment that should inform a pupil what 
specifically needs improving and how.   
 
 
3. Specificity and pupil response 

 
It is important that pupils understand what they need to do to improve.  Specificity 
is essential.  All types of feedback need to be explicit and clear.  Imprecise 
feedback is unhelpful and can be frustrating for pupils.  Some teachers will use 
techniques such as even better if . . . in conjunction with what went well . . . or, 
for younger pupils, a wish preceded by two stars (strengths).  It is essential that 
teachers’ written feedback is acted on by pupils.   
 
 
4. Corrections 

 
To impact on the learning process most effectively, pupils should have to do some 
work to correct their own work.  In their marking, teachers make distinctions 
between mistakes (something a pupil can normally do) and misunderstandings or 
lack of knowledge.   
 
In the case of mistakes, these will be marked incorrect but with no answer or 
correction provided by the teacher.  These are for the pupil to make.   
 
Misunderstandings or lack of knowledge will be corrected by prompts such as 
reminders, hints and questions.   
 
In some parts of the School coded feedback such as symbols and abbreviations may 
be used.  Pupils must understand the exact meaning of any coded feedback.   
 
 
5. Thoroughness  

 
Occasionally, teachers may mark limited sections of a pupil’s piece of work rather 
than the full piece.  This is to allow a specific focus to written comments and 
feedback.  There is little or no evidence to suggest that simple acknowledgement 
and right or wrong marking aids pupils’ progress.  Research shows that feedback is 
most effective in the early stages of an extended piece of work by pupils. 



 
 

 
6. Frequency and speed  

 
It is not always possible for teachers to provide written feedback by the next 
lesson following pupils’ completion of a task, although the quicker the feedback 
the more effective it is in supporting pupils’ progress and learning.  There is a 
balance to be struck between the frequency and speed of providing written 
feedback compared with precision and depth of that feedback.  Teachers are 
required to be regular and sometimes selective in their marking to achieve an 
appropriate and effective balance.   
 
 
DT 
November 2016 


